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Transformative outcomes decreased slightly across the semester, suggesting students
may be intuitively driven to apply ecological sustainability to their lives.
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Did achievements of students comfort and collaboration goals support increased
achievement of transformative outcomes?

@® No measures of improved comfort and collaboration correlated with
. . . transformative outcomes
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@ Students who overall found value in peer feedback were more likely to
self-report transformative outcomes.
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supplementary materials” Google Drive folder using this QR code:




